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Social-Emotional Learning

* Self-regulation, expressing
and understanding emotions,
problem solving, and
developing social
relationships

*All day, every day
* Large group
+ Small group
* Play
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What is Tier 2 in the Pyramid Model?

-~

Tier 2 and the Pyramid Model
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Elements of Tier 2

. Tier 2 team

. Child identification
process

C. Evidence-based
interventions

. Progress monitoring

. Professional
development
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A. Teaming at Tier 2

* Team Membership *Knowledge of
* Existing program- developmentally appropriate
wide/school-wide team Tier 2 strategies
*Early Childhood « Establish processes
representation - Child Identification
*Smaller Tier 2 team - Family involvement

*Member(s) witha - Identify professional
background in behavior and development and coaching
effective behavior support needs

planning - Collecting and using data
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B. Child Identification Process

* Multiple sources of data
* Behavior Incident Reports (EC-SWIS)
* Universal/Developmental Screeners (e.g., ASQ-SE, DECA, SSBD)
* Teacher/family concerns (social-emotional or academic)
* Progress monitoring data
+ Child’s environmental factors/trauma

*Behavior Flowchart
* Decision rules for Tier 2
* Promotes early identification of children at-risk

ﬁmﬁ
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Reviewing Data for Tier 2

Dina Javier
*Has one or two BIRs a week *No BIRs

for physical aggression during . E|evated on ASQ-SE
centers

* Multiple communication with
family regarding aggression - Family concerns
*Elevated on ASQ-SE * Does not play with other children

* Teacher is concerned about at playground or playgroups
aggression

* Teacher concerns:
* Does not play with others
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C. Evidence-Based Interventions

L neemi
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Identifying Skills to Target

What skills does the child have now?

What skills does the child need?
What are the family goals?
What is developmentally and culturally appropriate?

How will you help the child move from where they are now to

Evidence-Based Interventions

1. Intensifying universal practices and curriculum
= Higher frequency or increased dosages
= Extensions or modifications of Tier 1
= Meaningful reinforcers

2. Behavior support plans when function is known (TTYC)
Manualized Interventions

4. Embedded instruction

= Interventions occur in the classroom
= Opportunities for learning and practice throughout the day
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1. Intensifying Universal Curriculum

* How providers and caregivers deliver more intentional and intensive practices
can vary.

* There is no requirement that practices designed to provide more support are
delivered only in a small group configuration.

* For all children receiving tiered instructional supports, it is important to
recognize that higher-tiered instruction is in addition to instruction at lower
tiers.

* A child receiving instruction/intervention at Tier 2, would still have access to
and participate in quality Tier 1 instruction.

Division for Early Childhood of the Council for Exceptional Children. (2021). Multitiered system of support
framework in early childhood: Description and implications. https://ffiles.eric.ed.gov/fulltext/ED631347.pdf
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Universal Social, Emotional, Behavior Skills

Ib Expectations and Rules

== =2 Friendship skills

o Emotional literacy

Self-regulation and anger
management

9 Problem solving

L neemi
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2. Behavior Support when
Function is Known

1. Teaching Tools Flow Chart

2. Tools for Partnering with
o Using Function-Informed
Families Support to Address Challenging

3. Data Tools to Inform s
Planning and to Monitor
Progress '

4. The Routine Guide \

5. Child Routine Plan

o) .
NCPMI Teaching Tools for
Young Children (TTYC)

Toolbox

3. Manualized Interventions

*BEST in CLASS (Conroy et al., 2018;
Sutherland et al., 2018) — behavior, Inow  sankngTime:
e ng age m e nt - With IncY;i)wl{::qul Children

* First Step Next (Walker et al., 2015) —
follow directions, rules, wait for turn

* Incredible Years Small Group Dinosaur
Child Program (Webster-Stratton, 2005;
2016) — social-emotional skills

» Stay-Play-Talk (Ledford & Pustejovsky,
2023) — peer interaction

» Banking Time (Williford et al., 2015) —
relationship
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4. Embedded Instruction

*ldentify the social-
emotional skill that will

be taught )

*Provide systematic
instruction on the skill

throughout the day | -

*Monitor the child’s
progress (data
collection)

L Nemmi

Most-to-Least:
Providing Extra Help (Prompts) to Respond

Least
o MGt C Natural Cue D
HEp C( Verbal Direction ) D

Visual Cue, Model, Gesiure

Partial Assistance D Most
fo L T
c Full Assistance ) Fielp:

Help
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Routine-by-Skill Matrix: Example

Identify emotion G
i (least to most) reet peers .
Target Skills (most to least) Invite peer to play
(instructional Peer interaction .
strategy) (timer and positive Choose a friend (least to most)
. (most to least)
descriptive feedback)
Arrival/ Checks in with feeling chart | Says hello to peers Invites peer to play
Table time
Gircle tim Identifies emotions in self Greets peer during
ircle ime Good Morning song
Stays with peer for 5 mins Chooses a friend to Invites peer to play
Center play play with
Snack Chooses a friend to
nacl sit next to
Outsid Stays with peer for 5 mins Chooses a friend to Invites peer to play
utside play with
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Interventions for Dina

* The team met with the teacher to gather more
information. The teacher identified that Dina needs

additional practice on self-regulation and handling

disappointment. The teacher has taught the entire
class self-regulation strategies; however, Dina will

benefit from more instruction, practice opportunities,
and feedback to learn to use the strategies when she is

disappointed.

Intensifying instruction on self-regulation is the tier 2

intervention for Dina
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Teach and Practice Taking a Deep Breath

Take a Deep Breath

Smell the flower Blow the pinwheel

The Turtle Technique
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Individualized for Dina

Intervention for Javier

The team meets with the teacher to gather more
information. Considering both the teacher's and family's
concerns along with his score on the screener, the team
decided to use the evidence-based intervention called
Stay, Play, Talk.

ég"uw“---------------------------,,,,,----1
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Stay-Play-Talk

Teach peer buddies to:
- Stay and follow the child’s lead in play

*Play with the peer by engaging with the same toys in similar ways

* Talk about or comment on the peer’s play

STAY

https://challengingbehavior.org/docs/
Stay-Play-Talk.pdf

Jneemi

Stay-Play-Talk Sessions

Implement Adapt

Schedule a Collect progress Make
stay-play-talk monitoring data adaptations as
routine needed

émﬁ
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D. Considerations for Progress Monitoring

*Frequency of data collection *Ease of use
* Measuring skill development *Use of graphs

* Frequency *Plan for sharing progress with
* Duration families
* Rate of Opportunities

* Behavior Rating Scale

*Measuring the decrease in
behavior incidents

ém%

BIRs by Month
pre and post-intervention

October November

December January February March April

9
8
7
6
5
4
| |
2
1
0

September
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Progress Monitoring Data Collection

Child Name: Kaleb

Date [ 9/2 [ 9/3[9/4 [9/5[9/6 [ 9/10] 9/11 [ 9/12 ] 9/13[9/17 [ 9/18 [ 9/19 [ 9/20 [ 9/21 | 9/24 | 9/2¢
Skil: Tapa | 4 [ 4 | 4 |4 [ 4] 4 | 4 [ a | a ] a ]| a]a]|a]as]a]as
child to 3333|333 |3|3/|3/ 3|3/ |$%|3/|3]|8
initiate a 2|2 | & & 2 2 /x——“\ 2 /x__'__x/ 2 1 2
social 8% % %871 LR T |11 |11
interaction | 0O 0 0 0 0 0 0 0 0 0 0 0 0 0 0

ND [ ND | ND [ ND [ ND| ND | ND | ND | ND | ND | ND | ND | ND | ND [ ND | ND
Skil:Pass | 4 [ 4 [ a4 [ a]a] s a ] s a]a] 4]+ 8l o |98
atoyor |33 )3 |3 |8t | 3 |® 1% %W 3| 3|33
objecttod | @RI I®T 2| 2 | 2T 2| 2|2 |2]|2]2]|2]:2
peer Tl |t |1 |1| 1|1 L | 4| & 1 | 3 | T f | 4 | 4
olo|lo|o]Jo|o]|o]o|o]o|]o|o|oOo|oOo]|oOo]|oO
ND [ ND | ND [ ND [ ND| ND | ND | ND | ND [ ND | ND | ND | ND | ND | ND | ND

Score: ND = no data, 0 = refused, 1 = adult provides full physical, 2 = adult provides partial
physical, 3 = adult provides gesture, point, or verbal direction, 4 = independent
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E. Professional Development

Pyramid Model Module Series Pyramid Model Preschool Module Series Pyramid Model Preschool Module Series Pyramid Model Preschool Module Series
Introduction to Nurturing and High-Quality, Supportive Teaching
Environments Social-Emotional Skills

the Pyramid Model Responsive Relationships

Pyramid Model Preschool Module Series

Pyramid Model Preschool Module Series

Individualized Teaching of
Social-Emotional Skills

Pyramid Model Preschool Module Series

Add in Overview of

ressing Prevent-Teach-Reinforce

Challenging Behavior for Young Children
-

L neemi
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Implementing Practices with Precmon

Webinar Series

School Leader’s Guide to
Professional Development and

Practice-Based Coaching =
\ZNCPMI
g v U

— ~ 3 E 7 Classroom Practitioner
(Z NePmi Pyramid Model Resource Collectior 2 G 4 Coaching Guide

Practice-Based
Coaching
(PBC)

7 /"‘"‘l

Jneemi

Questions?

Use the
Q&A panel
to submit your
questions.

Lncemi
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Survey and Certificate

Recording Viewers
* Type URL into a web browser window or scan QR Code
* URL is case sensitive

< C O @ https bit.ly[

. M =
* Apps Booki @ hestme-7/Ris by

Visit us online at
ChallengingBehavior.org
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National Center for

Pyramid Model

S A B—
4N 4 INNOVATIONS

When great efforts come together, amazing things happen. aouus

The National Center for Pyramid Model Innovations

Emotional
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The contents of this presentation were developed

under a grant from the U.S. Department of Education, IDEAS

#H326B220002. However, those contents do not that

necessarily represent the policy of the U.S. Department m_;?WOI'k

of Education, and you should not assume endorsement Office uf Siecial

by the Federal Government. Education Programs
2 NePmi
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